PSYCHOLOGY  OF  ARITHMETIC
may be forgotten.    Everybody does in fact forget
relearning them later if life requires."    So runs the            j
lent.                                                                                       !
some cases learning such words and facts only to use           !
in solving a certain sort of problems and then forget            !
may be profitable.    The practice is, however, ex-            i
igly risky.    It is true that everybody does in fact
many such meanings and facts, but this commonly            f
i either that they should not have been learned at all
time that they were learned, or that they should have earned more permanently, or that details should have learned with the expectation that they themselves
be forgotten but that a general fact or attitude would            >
a. For example, duodecagon should not be learned in the elementary school; indorsement should either } learned at all there, or be learned for permanence of : or more; the details of the metric system should be            *.
ight -as to leave for several years at least knowledge 3 facts that there is a system so named that is im-it, whose tables go by tens, hundreds, or thousands, b tendency (not necessarily strong) to connect me-ilogram, and liter with measurement by the metric            ^
a and with approximate estimates of their several itudes.
an arithmetical procedure seems to require acces-bonds which are to be forgotten, once the pro-            \
3 is mastered, we should be suspicious of the value ie procedure itself. If pupils forget what com-[ interest is, we may be sure that they will usually lave forgotten how to compute it. Surely there ste if they have learned what it is only to learn to compute it only to forget how to compute            '